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The Artist Speaks

Preparation
Arrive
Intent
Respect
Develop
Real
Presence
Attune
Focus
Support
Communicate
Small
Quiet
Wonder
Investigate
Discover
Interact
Absorb
Engage
Respond

Inge Van Doorslaer – BEAG Visual Artist
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‘A simple liberating thought came to our aid,
namely that things about children and for children
are only learned from children.’
Loris Malaguzzi
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Terms used in the BEAG Report: A Glossary
The following terms are used throughout the BEAG report, and are explained
here in the context of the BEAG pilot project.
Early Years
The age ranges included in the term ‘early years’ vary between cultures, and
can range from birth to 3 inclusive, up to 5 or 6 (school-going age), or up to
8 years. According to UNESCO ECCE (Early Childhood Care and Education
Unit) (http://www.unesco.org/en/early-childhood/), early childhood is defined
as the period from birth to 8 years. For the purpose of this report and in line
with the terms of reference for the BEAG pilot project, early years denotes
‘birth to 3’ unless stated otherwise.
Early Childhood Settings
The BEAG project took place in a range of formal care settings for young
children, ranging from birth to age 3 or 4. In this report, the term ‘early
childhood setting’ is used to indicate formal care settings where care and
education are provided outside of the home. Settings describe themselves as
‘créches’, ‘childcare centres’ and ‘nurseries’, amongst other terms. Many of
these settings also provided pre-school facilities catering for children from age
3 upwards. A detailed description of the twelve participating early childhood
settings is provided in Section Two.
Practice-based Research (PbR)1
Research that takes the nature of practice as its central focus is called
practice-based or practice-led research. It is carried out by practitioners, such
as artists, teachers and others. There are two types of practice-related
research: practice-based and practice-led. Practice-based research is an
original investigation undertaken in order to gain new knowledge partly by
1

Description derived from Practice Based Research: A Guide (2006) Candy, L. Creativity & Cognition
Studios, University of Technology, Sydney. http://www.creativityandcognition.com.
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means of practice and the outcomes of that practice. Practice-led research is
concerned with the nature of practice and leads to new knowledge that has
operational significance for that practice. The primary focus of practice-led
research is to advance knowledge about or within practice, whereas practicebased research involves creative outcomes in the form of designs, music,
performances, etc. In practice-based research, the significance and context of
the research are described in words, while a full understanding of the
outcomes can only be obtained with direct reference to or experience of all
the outcomes, including the creative.
Action Research
Practice related research often falls within the general area of action
research, where practice is included as an integral part of its method2. Action
Research is ‘learning by doing’, the primary focus being to turn the people
involved into researchers. Similarly, the research takes place and is applied
within real-world situations – the practitioners collaboratively plan, act,
document and reflect, and apply this sequence in a cyclical process over a
defined period.
Integrated Arts
Integrated Arts practice refers to the research, development, production or
presentation of artistic work, which fully uses two or more arts disciplines in
order to create a rich, multi-modal artistic experience for a specific audience
or group of participants.

2

Further information and commentary on this area can be found in Action Research in Ireland
Proceedings of the Conference: Action Research and the Politics of Educational Knowledge (2000).
McNiff, J., McNamara, G., Leonard, D., (Eds). Educational Studies Association of Ireland in
association with the School of Education, Trinity College Dublin
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The Artist Speaks

From the beginning this project has been a wonderfully positive process of
discovery and learning for me. I felt quite at sea at first, with many
unanswerable questions and very little idea as to how it would proceed and
develop. I welcomed working as part of an interactive team but also
wondered how it would work out.
And then it began and gathered its own momentum
and before I knew it we were out there visiting the crèches.
I feel very supported, positively encouraged and respected, which has helped
me move out of my comfort zone and experience many new things.
I am really enjoying the interaction we have as a team.
We have found a way to share our individual expertise and work quite
intuitively together, trusting in our own strengths, ideas and suggestions and
finding ways to integrate them all together.
I am learning so much.
I am very touched and amazed by the children’s openness and trusting
acceptance of us and their natural enthusiasm to engage wholeheartedly in
what we have brought to them.
I recently went through some of the visual documentation we have from our
crèche visits and looked at a selection of images in slide show format. As I
watched each image unfold from the previous one I was so struck by the
children’s special presence and their simply joyful response. I realised again
the importance of giving them these experiences and I feel very privileged
and also in a way humbled to be amongst them.
Inge Van Doorslaer – BEAG Visual Artist
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‘An artist sees beauty and stops, while kids see
beauty and keep right on going.’
Teacher Tom
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Section One: BEAG in Context
1.1 Introduction
BEAG is a Practice-based Research (PbR) project involving three artists
working in twelve early childhood settings over five months from January to
May 2011. The BEAG project rolled out in a series of five sequential visits to
the twelve participating early childhood settings, facilitating the application of
practical learning in repeat visits over the period of the project.
The purpose of this document is to provide a comprehensive report of the
pilot phase of BEAG and to present the observations of the project team,
based on planning, documentation, practice, reflection and analysis over a
nine month period.
Background
The BEAG Project is an initiative of the Local Authority Arts Offices of Cork
City and County Councils and the Arts and Health programme - HSE South,
with organising partner Graffiti Theatre Company. Combining joint funding
resources, Cork City and County Councils and the HSE formed a steering
committee in 2010, which included membership from childcare training and
education (Cork College of Commerce) and the arts community (Graffiti
Theatre Company) with a view to investing strategically in an early years arts
initiative in Cork city and county. For the BEAG pilot project, a total fund of
€47,000 was committed by the funding agencies, with further resources
contributed by the host organising partner, Graffiti Theatre Company. While
exploratory initiatives in early years arts had previously taken place in the
Cork city and county region, this is the first large-scale research project led by
a statutory agencies specifically exploring arts for early years. BEAG
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acknowledges the pioneering work of practitioners and presenters in early
arts locally and is informed by the experience of previous initiatives3.
1.1.2 Terms of Reference of the BEAG pilot project
• BEAG will investigate the feasibility and sustainability of an early years
arts initiative in Cork through a range of research objectives
•

BEAG is a pilot project, investigating the potential development of a
model for early years arts delivery

•

BEAG will focus on children from birth to three years in a diverse range
of early childhood settings

•

BEAG will actively engage with early childhood settings in Cork City and
County within the pilot phase

•

BEAG will demonstrate the potential for networking at local, national
and international levels within the early years arts sector

•

BEAG will deliver capacity development in this area of work, including
artistic and creative exploration, skills development and structural
growth

•

BEAG will operate within the budget and timeframe allocated to the
pilot project

Guiding Principles of the BEAG pilot project
BEAG is guided by three core principles:
•

The creative voice and experience of the children

•

The centrality of the aesthetic quality of artist-led work

•

The active engagement of the childcare worker

3

Rainbow’s Gold: A Glimpse at the Emergence of the Performing Arts for the Early Years in Cork
documents the presentation of an outreach event from Baboró International Children’s Festival in
partnership with Cliodhna Noonan of Acting Up Arts Consultancy and Cork College of Commerce in
2008. Other early years performing arts initiatives in the region include Choowaawaa! Annual festival
presented by West Cork Arts Centre since 2008.
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1.1.3 Partnership Structure
The BEAG pilot partnership structure is comprised of:
•

The BEAG Artist Team, composed of three artists from individual
disciplines:
o Drama and Theatre
o Music
o Visual Arts

•

The children and staff of twelve participating early childhood settings

•

The BEAG Project Support Personnel:
o Project Funders
o Project Steering Group
o Graffiti Theatre Company – the organising partner
o Project Director

1.1.4 Research Objectives
The overall research aims of the project were generated in support of the
Terms of Reference outlined above. The research objectives were necessarily
broad in scope, and can be categorized as follows:
Practice
• To identify specific conditions, methods and attitudes (presentation,
vocal, etc) in undertaking art work with very small children in a range
of early childhood settings
•

To identify specific issues of practice arising during the project

Building capacity
• To investigate how to develop the capacity of artists in the Cork area
to engage in this field of practice
•

To develop the theoretical framework of each individual’s practice in
the area and to share that knowledge

•

To observe, record, analyse and reflect on examples of good early
years arts practice
- 12 Practice
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Development
• To analyse the effectiveness of practices in both overall sessions and
individual structures
•

To observe if the arts-work in the project encourages imaginative play,
creativity, well-being, collaboration, communication, problem-solving
and inquiry

The Future
• To identify opportunities for and obstacles to the further development
of an early years arts team in Cork
•

To assess the feasibility/desirability of continuing on from this pilot
project

The research aims were developed in association with the BEAG project’s
external research adviser, Dr. Marion McCarthy (Head of Teaching and
Learning Unit, UCC).
1.1.5 A brief outline of the BEAG pilot project
BEAG is a Practice-based Research (PbR) project involving three artists
working as an integrated creative team with children and childcare workers in
twelve early childhood settings in Cork City and County. The training and
development phase of the project took place from October 2010 to January
2011, and active engagement with early childhood settings took place during
the second phase of the project, from January to May 2011.
Artist training and development consisted of a range of learning methods:
•

self-guided training conducted by the artists collectively

•

directed training and development of the artist team by a range of
practitioners

•

development of new early years activities by the artist team
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•

visits to early childhood settings

•

meetings with childcare workers and managers

•

development of and induction in data collection methodologies

Project management preparations were extensive in parallel with artist
training and development including:
•

introductory meetings with and visits to the early childhood settings

•

development of project co-ordination methodologies

•

intensive exploratory sessions with the artists

•

initial research and literature reviews

•

development of schedules, materials, equipment and project
documentation processes

Phase Two began on January 18th when the first of five sequences of visits to
the early childhood settings commenced, continuing until completion of all
five sequences on May 19th 2011.
Phase Two was the active engagement phase which took place over five
months. Creative sessions were conducted on a weekly basis over five
months, with a total of 60 visits to 12 early childhood settings during the
active engagement phase of the report.
Training and development intensified during this phase with the BEAG taking
part in the full programme of workshops and performances at the annual
festival presented by La Baracca – Testoni Ragazzi in Bologna, Italy. The cost
of this substantial training and development opportunity was supported by
the Arts Council, Foras na Gaeilge and Graffiti Theatre Company.
The sequential programme of artistic sessions continued in the early
childhood settings until the end of May, when the final reporting phase
commenced, concluding with the preparation of this report.
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1.2 Local, National and International Contexts
1.2.1 Local Context
Twelve early childhood settings took part in the BEAG pilot project. In Section
Two of this report, the spectrum of early childhood settings is described in
greater detail. The twelve participating early childhood settings are run under
a variety of management structures. The geographical spread of the BEAG
pilot project was to settings in Cork city and immediate county hinterland, for
logistical reasons. In general early childhood settings are regulated by the
HSE. They are supported in terms of their operational development by a
range of agencies including Cork City and County Childcare Committees, HSE
Community Work Departments and City and County Partnership Companies.
Early Childhood Care and Education
The professional early childhood care and education context in which the
BEAG project operates is a varied environment. A detailed description of the
participating early childhood settings is provided in Section Two. However, it
is commonly acknowledged that childcare education and training has
undergone radical changes in recent times with the introduction of degree
courses in Universities and Institutes of Technology, in addition to vocational
courses in PLCs (Post Leaving Cert Colleges run by the VEC). The increasing
presence of young qualified workers in early childhood care and education
brings many positive changes, not least the implicit acknowledgement of
childcare as a valid career option. The first childcare facilities that emerged in
Ireland in the 1970s and 1980s arose out of a strong community development
movement in parallel with the women’s movement. Many of the settings
maintain their links with that period, and the vocational nature of early
childhood care and education is reflected in the commitment and ethos of the
workers in those settings. In the early childhood settings participating in the
BEAG project, workers were almost exclusively female, and these
environments continue to be reflective of the gender balance throughout
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childcare and education facilities in Ireland. The origins of the participating
early childhood settings are explored in Section Two.
Arts and Culture
According to Cork City Council’s Arts and Cultural Strategy 2011 – 2015,
children and young people aged 0 – 14 years comprise 15.2% of the total
population. Out of a total number of 8,163 children aged 0 – 5 years in Cork
city, 3,889 live in areas designated for RAPID intervention (a national
programme aimed at Revitalising Areas through Planning, Investment and
Development). RAPID communities are the focus of a range of measures to
address the longterm effects of disadvantage. These children represent 48%
of the city’s total population under 5, and at least five of the BEAG early
childhood settings were based in RAPID areas, three on the southside and
two on the northside of the city. (Togher, Knocknaheeny, Ballyphehane,
Churchfield, Mahon). In its Arts and Cultural Strategy 2010 – 2015, Cork City
Council pledged to ‘continue to explore with our partners, the HSE, Cork

County Council and Cork crèches Early Years arts and invest in arts practice
for very young children’ and the projected timeframe for ongoing exploration
is 2011 to 2015.
In the preparation of its Arts Plan 2007 – 2011, Cork County Council outlined
the national policy and legislative context guiding its vision. National policy
relating both to the arts and to the wider functions of the local authority is
referenced, including the National Children’s Strategy (2000):

Objective D states that all children should have access to play, sport,
recreation and cultural activities to enrich their experience of childhood.
There is a commitment to increase opportunities to engage in the arts
through the Arts Council arts plans4

4

http://www.corkcoco.ie/co/pdf/567109542.pdf - Page 9
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The local artistic and cultural context for BEAG is populated with a number of
organisations working in the provision of arts encounters and experience for
children and young people. Graffiti Theatre Company, the organising partner
for BEAG, has followed developments in this field of practice for many years,
while maintaining a busy programme of theatre for and by children and
young people. Specific areas of study have included researching performance
models, developing a growing body of information on theory, and following
the strand on Theatre for the Youngest at the World Congress of ASSITEJ5, at
Belfast International Children’s Festival, Baboró International Children’s
Festival, and La Baracca’s International Festival.
Graffiti's Associate Director Síle Ní Bhroin has qualifications and experience in
nursery education, and her appointment provided the strategic opportunity to
develop work for the youngest audiences. Specific work for early years began
in 2009 with the development of Blátha Bána/White Blossoms, which will be
ready for production in late 2011/early 2012. Other organisations in the
greater Cork area offer occasional arts experiences for children, usually as
part of a wider programme. There has been very limited provision to date of
arts for the very young in the field of theatre, with Acting Up
Arts Consultancy, Cork Opera House, West Cork Arts Centre’s Choowaawaa
Festival providing occasional performances for that constituency.
On the national scene, companies such as Papillon, Monkeyshine and Pignut
have developed performances for the very young, while Helium Healing Arts
has been a model in its creation of work for children in hospital and
therapeutic settings as well as productions.
Arts for the youngest is a small but growing area of specialization in Ireland,
and it finds its most public expression in festival contexts provided by Baboró
International Children’s Festival, Belfast International Children’s Festival and
5

ASSITEJ, Association Internationale du Theatre pour l'Enfance et la Jeunesse, is the International
Association of Theatre for Young Audiences, which represents work in 83 countries across the globe.
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other festival initiatives in Blanchardstown (Spréacha), Newry (Sticky Fingers)
and in West Cork (West Cork Arts Centre’s Choowaawaa Festival). Baboró,
under the direction of Lali Morris, was a founding member of the European
funded network project, the Small Size Network, which directly aims to
develop this niche area of work for the youngest and its development in
Ireland has been driven by Baboró hosting Natural Born Artists, an Early
Years Arts Conference in Galway in 2010. Acting Up Arts Consultancy has
done valuable advocacy work (as mentioned in section 1.1 above), producing
two documents based on initiatives to build awareness in the Cork area of
early years arts process and product. National policy on arts in education for
children is addressed in further detail in the following section, and is
mentioned here as it relates to the position of arts for the youngest in the
Cork area. The Dublin venue, The Ark, A Cultural Centre for Children,
explicitly provides work for children from the age of 2 upwards. Cork City has
a growing awareness of the use of arts in early years contexts with a view to
their potential developmental benefits, and projects such as the Glen Early
Childhood Network, a literacy intervention programme in eight early childhood
settings, Páistí @ 3, a music education project in a setting on the northside of
the city, and the designation of early years music education as a priority of
the Cork Music Education Partnership’s development plan, combine to
demonstrate a growing commitment to resources for the very young in the
City region.
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1.2.2 National Context
In this section an overview of national policy, strategy and practice in early
childhood education and arts provision will be summarised.

Early Childhood Care and Education
At the time of writing, the enhanced capacity of the office of Minister for
Children in government signals potential new developments in services for
children across all areas of provision which may have significant implications
for early childhood care and education in Ireland. A brief history of early
childhood care and education development is outlined here.
In 1991 the government passed a new Childcare Act, the first to address the
education and care needs of children under the age of 6. Arising out of a
growing recognition of education as a lifelong experience, the Report of the

Partnership 2000 Expert Working Group on Childcare stated that ‘care and
education are inextricably linked elements in a child’s holistic development’6, a
radical assertion that has since crystallised as the core principle of curriculum
development for early childhood settings and in childcare training.
Subsequent amendments of the Childcare Act in 2002 and 2006 made
provision for the set-up of pre-school facilities and assigned the responsibility
for monitoring of pre-school facilities to the health boards (now Health
Services Executive). The Childcare Acts and subsequent amendments
coincided with major changes in labour force requirements in Ireland, and
were triggered by a hugely increased demand for childcare provision as the
need for workers to fill the labour market drew parents into the workforce in
unprecedented numbers. An urgent need for quality assurance,
standardisation and regulation measures became apparent in response to
rapid growth in the market for childcare provision outside the home.

6

National Childcare Strategy, Report of the Partnership 2000 Expert Working Group on Childcare,
Stationery Office Dublin, 1999, p.45
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In 2005 Síolta, a quality assurance programme, was published based on the
collaborative efforts of a wide range of stakeholders, and this was quickly
followed by Aistear, a curriculum framework issued in 2009, both of which are
now being rolled out by the Department of Education within the office of the
Minister for Children. The IPPA, other national voluntary organisations and
the County Childcare Committees are partners in their implementation and
support. Síolta emphasizes the centrality of creative play in its core statement
on standards.

Standard 6: Play
Promoting play requires that each child has ample time to engage in freely
available and accessible, developmentally appropriate and well-resourced
opportunities for exploration, creativity and ‘meaning making’ in the company
of other children, with participating and supportive adults and alone, where
appropriate.
Aistear, the Early Childhood Curriculum Framework expands on the
importance of play, categorising play as inclusive of the following varieties:

Creative; Games with rules; Language; Physical; and Pretend. Creative is
defined as play that involves children exploring and using their bodies and
materials to make and do things and to share their feelings, ideas and
thoughts…dancing, painting, playing with junk and recycled materials,
working with play-dough and clay, and using their imaginations.
Play as a formative educative experience is central to the pre-school
curriculum. In the planning and development of BEAG, the use of play as a
tool for sharing artistic encounters was a central focus. Artistic encounters
can have educational and developmental outcomes, and the BEAG team
strove to balance the artistic and creative objectives with the educational and
developmental potential inherent in arts practice.
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National Arts Policy
In Arts Council documentation there is no specific reference to an early years
arts policy, but the most recent Arts Council Strategic Development Overview,
2011 – 2013, asserts as one of its guiding principles, ‘Access to and
engagement with the arts for all citizens and a determination to ensure that
the returns on public investment in the arts benefit as many as possible.’ In
his keynote address to Baboro’s 2009 Natural Born Artists Conference on
early years arts, Martin Drury, Arts Director with the Arts Council, drew
attention to the existence of over one third of a million ‘citizens’ of Ireland in
the early years age band (0 – 6 as defined in the 1991 Childcare Act). His
address remarked on the adult-oriented arts provision that still dominates
Irish cultural reality, despite the almost thirty years that have passed between
the publication of the 1979 benchmark report The Place of the Arts in Irish

Education and the 2008 joint launch of the Points of Alignment report by both
the Arts Council and the Minister for Education and Skills. While Points of

Alignment does not specifically address arts for the youngest7, in its
statement on Young People and Education the Arts Council states that,
‘during 2011 – 2013, [we] wish to build on the 2008 Report of the Special
Committee on Arts and Education and to work with the Department of
Education and Skills and other partners to advance the actions proposed in
the report which have the potential to make the arts more present in the lives
of nearly one million young people8.’
1.2.3 International Context
BEAG takes place in the context of international practice yielding a growing
body of documentation on the multiple dimensions of arts for the youngest.
Given that the BEAG pilot project has been hosted by specialist theatre
company, the predominant international influences have come from theatre
7

Points of Alignment (2005) Arts Council publication, based on the report of the Special Committee on
Arts and Education addressed primary and second level school-based provision of arts education.
8
http://www.artscouncil.ie/Publications/Developing_the_Arts_2011-2013.pdf. Page 9
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and drama practice. However, by its very nature, theatre combines excellence
in a multiplicity of art forms, and BEAG encompasses the development of arts
for the youngest across artistic disciplines through the model of an Integrated
Arts Team. (The Integrated Arts Team approach is further outlined in Section
Two, 2.2)
A brief overview is provided here outlining examples of early years arts
development and practice in diverse culturally specific contexts:
•

Italy has provided world leadership in the development of arts practice
with the very young, particularly in Reggio Emilia with the excellent
practice of La Baracca as a model. Its programme is inextricably linked
with a world-leading local educational environment and has influenced
the development of a culture of early years arts education in the
region. In 2008 the work of La Baracca was recognised and celebrated
by the international award of the World Congress of ASSITEJ

•

Sweden has been developing practice in this area particularly via the
Company, Unga Klara, and the seminal practical and theoretical work
of its director, Suzanne Osten

•

The UK has seen developments out from long established theatres
such as Polka (London) and Teatr Iolo (Wales) into work for the very
young and Early Years arts initiatives are developing with a strong
national association of Early Years Arts

•

Scotland has led the way in the UK through the Imaginate Festival
(Edinburgh) and its offspring, Starcatchers, a project specifically
dedicated to this area of work. An artist residency model has been
developed and tested in an initial pilot project, and a second iteration
of that project is coming to a close at the time of writing. Starcatchers
is also distinguished by its careful theoretical work with local
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universities in the developmental analysis of practice. The BEAG
Project has been deeply influenced by Starcatchers

•

Australia has created a culturally very different and distinct practice
though Windmill Theatre, a long established company opening up to
and developing a new area of arts practice

•

Croatia's Mala Scena Theatre has moved into the field of Theatre for
the very young, while Northern European countries such as Belgium,
Denmark, Germany and Austria have all developed distinct styles and
aesthetics of Theatre for the Very Young

•

The Small Size European Network with its centre in La Baracca aims at
the diffusion of the performing arts for the very young and has played
an important role in raising awareness of the field and creating a
discussion about standards and practices

The above provides a very brief overview of the field but serves to indicate
the breadth of the international community involved in the field, which forms
a sector within the international theatre community specialising in work for
children and young people. At the ASSITEJ World Congress in 2011 there
were 83 member countries in the Association and over 2,000 delegates in
attendance. Ireland was represented by TYA Ireland and its Irish language
offspring, Meitheal na mBeag.
Literature and case studies on other projects using both performance based
and participatory approaches include MusicStart, and many others to be
found on the web resource, Early Arts UK9. Both Starcatchers and La Baracca
have provided considerable support out of their own experiences towards
BEAG’s development. While both are primarily focused on performance and
9

www.earlyarts.co.uk
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presentation, process and outcome are inextricably linked, through the
development approaches used in the creation of work. BEAG particularly
shares terms of reference in its practice-led approach with Starcatchers, in
the creation of a community of enquiry, involving artists, researchers and
childcare workers in the documentation of both process and outcome.

1.2.4 Educational, Sociological and Developmental Contexts
In addition to its artistic and cultural context the BEAG pilot project has
developed in the context of internationally accepted educational and
development theories as they impact on the very young, with particular
reference to Montessori, Steiner, Piaget and Gardner. The binary notion of
arts as a stimulator of multiple intelligences and the need for alternative
intelligences to experience and interpret the arts is core to the BEAG project.
In common with the findings of Starcatchers Edinburgh10 BEAG is informed by
the need for a culturally specific model of early years arts delivery which
considers specifically Irish educational and sociological dimensions of early
childhood development while simultaneously being inspired by and emulating
international best practice in arts for the youngest. Similarly, BEAG is guided
by a principle of the highest artistic and aesthetic quality of experience and
outcome being non-negotiable in early years arts delivery, in parallel with the
formative and educative potential of the artistic process and product arising
from the delivery of any such programme.
While acknowledging the potential within early years arts encounters to
influence children’s development, BEAG aims to generate awareness of the
emphasis on ‘becoming’ over ‘being’ in the planning of educational, social and
10

See theatre: Play theatre (2008). Young, S., Powers, N. Starcatchers final report of two-year pilot
project which aimed to explore the creation of theatre for children up to and including the age of three
with their parents or carers. A further Starcatchers project has been underway in 2010/11, the report of
which is not available at the time of this report.
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cultural activities for children. BEAG notes that, from a sociological and
human rights perspective, children are entitled to cultural experiences from
birth onwards11. The Starcatchers report raises the possibility of validating
arguments for the inherent value of creative arts experiences arising from the
relatively new field of sociology/anthropology of childhood12.
However, BEAG also operates within a broad frame of reference that
encompasses the increasing awareness since the 1990’s of the development
of the human brain between birth and the age of three. Developmental
psychologists, neurologists and social scientists seeking to document the
phenomenon of human connection and communication continue to provide
new insights into children’s psychological and neurological development in the
context of scientific data derived from increasingly enhanced scanning
technologies. The work of Dr. Suzanne Zeedyk, Dr Colwyn Trevarthen and the
pioneering studies of Andy Meltzoff are particularly acknowledged in relation
to the development of artistic encounters for the youngest13.

1.3 Procedures and Methodology
1.3.1 Collection of Data
A range of data collection methods were selected, with a view to compiling a
comprehensive case study of the experiences of all partners:
•

Artists' portfolios of practice, statements of practice and learning

•

Video and photographic recording of exploratory arts activities by the
team, of training and development sessions, active sessions in early

11

Carta Dei Diritti Dei Bambini All’Arte E Alla Cultura, Un Progetto La Baracca – Testoni Ragazzi.
(2011) Edizioni Pendragon, Bologna
12
See theatre: Play theatre (2008). Young, S., Powers, N. Starcatchers Report, page 38.
13
Dr Suzanne Zeedyk specializes in infant-parent interaction and her work in this area has seen her
collaborate with colleagues in a range of disciplines, including UK National Literacy Trust, the
Scottish Violence Reducation Unit, Oily Cart Theatre Company and the Christian Children’s Fund in
Belarus and India. www.suzannezeedyk.com. Dr Colwyn Trevarthen is Professor of Development
Psychology at the University of Edinburgh whose most recent work is in the area of ‘communicative
musicality’, setting out the theory that human interaction is intrinsically musical based on
groundbreaking studies of infant-parent communication. Andrew N. Meltzoff is an American
psychologist whose 1977 study of infant imitation, Imitation of Facial and Manual Gestures by Human
Neonates’ greatly advanced the scientific understanding of early cognition, personality and brain
development.
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childhood settings and of work by guest facilitators
•

Audio recording of immediate responses of childcare workers after
each session. Conducted by a member of the artist team, these
feedback sessions were semi-formal, based on formulated questions to
ensure consistency while providing additional capacity for 'free'
comments and advice

•

A profile of each participating early childhood setting, including photos
and written descriptions of space and resources

•

Observational notes by the artists on the physical, theoretical,
philosophical and interpersonal conditions in the wide range of
childcare provision offered by the target group

•

Observational notes by the artists of the effectiveness of their own
practice both individual and as a team in the preparation and delivery
of their programme

•

Personal response journals kept by each artist

•

Literature and web searches on early childhood arts theory and
practice

These documentation and data collection procedures were established at the
beginning and maintained throughout the BEAG pilot project.
1.3.2 Methodology
BEAG is a Practice based Research Project (PbR). It is conceived as a
formative process which aims to develop understanding, to inform, to analyse
and thereby develop and enrich the practice of all participants. The PbR
project systematically collects data, reflects on it and analyses it in an
ongoing way for the duration of the project.
Such a method and process enables action, observation, reflection and
facilitates analysis, documentation and, ultimately, evaluation. It provides
clear documentation for evaluation without impeding creative dynamics.
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1.4 Scope of Report
The scope of the BEAG pilot project was largely determined by the timescale
for planning, development, implementation, documentation and reporting.
Two interim reports were presented to the Steering Committee to provide
early findings and to report on the progress of the project. The final report is
a summary document, and provides an indication of the scale of ambition and
the resulting body of documentation amassed during the project. The terms
of reference of the project were focussed on working out practical dimensions
of early years arts delivery in the Cork area, as well as the theoretical,
creative and developmental potential of such a programme. This report aims
to provide an overview, and to conclude with a set of proposals for the
ongoing development of Early Years arts in the Cork area.

1.5 Overview of information in Report
A brief overview of the information contained in this report is provided here,
to facilitate navigation of the document.
In Section One the local, national and international context for the
development of the BEAG project is outlined, along with a brief summary of
the background to the project.
In Section Two a more detailed outline of the BEAG pilot project is provided,
including a description of how the project worked within early childhood
settings. The emergence of the Integrated Arts Team as a model for early
childhood arts programme delivery was a key feature of the BEAG pilot
project, and it is described in Section Two with a discussion of its strengths
and possibilities.
Section Three focusses on the experience of the artist, the childcare worker
and the child. The voices of the childcare worker and the artist are
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highlighted through the use of quotations to illustrate findings providing an
insight into the body of documentation arising from the BEAG pilot project.
Section Four provides a statement from the organising partner, Graffiti
Theatre Company, which contextualises the set of concluding proposals.
These proposals arise directly from the findings of the BEAG pilot project and
provide some guidance for how BEAG can continue to build a culture of
creativity, starting with the youngest members of society.
Section Five contains the bibliography and appendices, including the
sequential schedule for the roll-out of the BEAG pilot project.
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’ Play is the royal road to childhood happiness and adult brilliance.’
Joseph Chiltern Pearce

- 29 Practice

Reflection

BEAG
Early Yea rs Arts Tea m
The Artist Speaks
The journey thus far has been quite remarkable. It seems so long ago now the
bafflement I felt when starting work on the project October last. It felt like an abyss.
What did I know about children of such an early age let alone what cultural
experiences I could offer them. Luckily my colleagues were all in the same boat, so
we bravely set sail towards the horizon into unknown territory.
Firstly, working as an integrated team has been nourishing, feeding into my own
work where I am realising a fuller creative potential. The boundaries of our art forms
are limitless, each one of us freely crosses over. This has been liberating and our
Early Years Workshops seamlessly flow as a result of this openness.
Our visits to the creches have been mind blowing. One cannot underestimate the
readiness, willingness, openness, focus, appetite and capacity for new experiences
these children have. Some of these children are as young as 8 months and have little
or no speech but seeing them delight in a texture or move to a sound or put their
arms out to receive a hug from Starsky the puppet sheep or want to give him a kiss
is...well I have yet to find the word that sums up the feeling it gives.
One child who came to me and out of the blue said “The moon follows me home”.
George “Does it follow everybody home?” Child “Ya” .
George “Does it keep you company?”. Child “Ya”.
I found these words pure and inspiring.
Communication is something I am learning a lot about also. It intrigues me how
people communicate or fail to communicate. How words and sentences, spoken or
written are interpreted differently. Being an actor, it is my job to interpret but my
attention has been drawn to the everyday ways in which people of all ages
communicate. Some children welcomed me by offering a toy, another offered me a
“cup of tea”. There are children who don’t want to get involved in a particular
activity - this is their right, they also have the right to observe from the sidelines and
join in when they feel ready, which most do.
I have learned to treat and talk to children as equals, as young people.
George Hanover – BEAG Theatre Artist
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Section Two: Observations and Outcomes
2.1 The BEAG Project: An Outline
The BEAG pilot project was a Practice-based Research (PbR) project involving
three artists working as an integrated creative team with children and
childcare workers in twelve early childhood settings in Cork City and County.
In this section a more extensive outline of the planning, implementation and
delivery of the BEAG pilot project will be provided.
Timescale of the BEAG pilot project
The development of the idea for a strategic early years arts project began in
2010 with the formation of the steering committee comprising funders and
local stakeholders. Commitment of funding enabled recruitment and planning
in summer 2010. Training, development and planning took place from
October 2010 to January 2011. Active engagement with early childhood
settings took place from January to May 2011.
Project Planning and Development
The steering committee was composed of representatives of the project
funders, a representative of early childcare training from Cork College of
Commerce and Graffiti Theatre Company, the organising partner.
Appointment of the Artists
Three artists were appointed from three artistic disciplines:
•

Theatre: George Hanover

•

Visual Arts: Inge Van Doorslaer

•

Music: Fiona Kelleher

Artists were selected based on their previous experience and their track
records as individual artists within their own disciplines. As this was the first
largescale strategic project of its kind in the Cork area, there was no
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expectation for artists to have specific early years experience. All three artists
had previously engaged extensively in artistic and educational work with and
for children.
Training and Development
Artist training and development consisted of a range of learning methods:
•

self-guided training conducted collectively by the artists

•

directed training and development of the artist team by a range of
practitioners

•

development of new early years activities by the artist team

•

visits to early childhood settings

•

meetings with childcare workers and managers

•

development of and induction in data collection methodologies

Project Management
Project management preparations were extensive, in parallel with artist
training and development, including:
•

introductory meetings with and visits to the early childhood settings

•

development of project co-ordination methodologies

•

intensive exploratory sessions with the artists

•

initial research and literature reviews

•

development of schedules, materials, equipment and project
documentation processes.

Introductory Visits to Settings
During Phase One, all twelve participating early childhood settings were
visited in advance by the Project Director and followed up with further visits
by the BEAG artist team along with the Project Director.
The purpose of these introductory visits included:
•

building a relationship between the team and the childcare workers

•

building profiles of settings for planning and documentation purposes
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•

familiarisation of children and childcare workers with the artist team

•

agreement and discussion of documentation methods and processes

•

commencing the establishment of trust between all project partners

Sequential roll-out of the programme into early childhood settings
From January 2011 BEAG began its five month phase of active engagement
with early childhood settings. Over the period the artists delivered five
sequential series of artistic encounters to all twelve settings. Each sequential
programme spanned three weeks. After the full round of settings had been
visited with a session, the next sequence began immediately. With each new
sequence a new creative activity formed the core of the session. This cycle
continued until the conclusion of all five sequences on May 19th 2011.
Description of creative sessions
The artists developed a series of creative sessions integrating visual arts,
music and drama in a seamless artistic encounter:
•

Each visit to a setting took approximately one hour on site, including
arrival, set-up, introductions, establishment of relationship with
children, integration of creative activities, documentation, wind down,
get-out and feedback interview with childcare worker.

•

There were two visits per day, one to each of two settings. Each
sequence took three weeks to complete.

•

Working together, the three artists engaged in advance preparation,
equipment monitoring and checking. The support of the Project
Director was available in managing relationships with the settings,
requirements for workshops and follow-up data collection.

•

In planning for each visit the artists collectively assigned the changing
roles of session leader, support leader and observer. The artists began
to switch roles seamlessly within a single session. The integrated arts
team approach allowed for spontaneity, creativity, documentation and
evaluative observation.

•

The timetable for visits to settings was largely determined by
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geographical spread. The geographical area covered presented a
significant challenge in providing sufficient time for team to travel to
and from settings, while allowing adequate time for group and
individual reflection time and to capture the learning experiences.
•

In the planning of the schedule, one day per week was dedicated to
the artists’ own development of practice. In practical terms, the artists
ended up using this time to work almost exclusively on the BEAG
project.

•

Contact with settings and childcare workers was initially managed by
the Project Director in conjunction with the artist team. Later in the
project it became more effective for the artists to communicate directly
with the settings regarding logistics and preparations.

Documentation
With a view to identifying the widest possible range of outcomes for
evaluation and analysis, procedures were put in place to document
experiences from three points of view:
•

the impact on the artists' practice

•

childrens' engagement and response

•

experience of childcare workers

Additional interviews were conducted with childcare workers and managers to
complement the post-session documentation process, post-session feedback
and reflection was integrated into the routine of the artists. Individual artist
journals were maintained, in addition to the collective reflection conducted
throughout the BEAG project.
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2.2 Early Childhood Settings - An overview
Twelve early childhood settings were identified by the HSE and Cork City and
County Councils, and invited to participate in the project. In this section an
overview of the participating early childhood settings will be provided to
further illustrate the context for the BEAG pilot project.
Early childhood settings were largely selected based on previous evidence of
interest in the arts and their willingness to participate fully in the project.
Childcare workers from each of the twelve settings attended an initial
planning meeting and a follow-up meeting after appointment of the artists
and organising team.
Criteria for Selection of Early Childhood Settings
Criteria for selection of early childhood settings can be broadly summarised as
follows:
•

Geographical representation - a spread of centres throughout Cork city
and county

•

Diversity of socio-economic contexts

•

Range of approaches to education in terms of curricular bias, ethos or
philosophy

•

Willingness to participate in active sessions on the part of childcare
workers

•

Willingness to engage in the research demands of project

•

Interest in developing more extensive arts practice in early childhood
settings

The twelve participating early childhood settings are described in the
following section in terms which protect their individual identities.
Management structures
While all early childhood settings are regulated by the HSE, their
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management structures vary depending on the origins of the setting.

•

Five of the participating settings are connected to a family resource
centre or a community development programme, and evolved as a
service for the community.

•

A further three are privately managed as commercial enterprises.

•

One facility operates on an educational campus, as a service for the
staff and students, and to provide childcare training and experience.

•

One setting is operated by a national agency as part of a wider range
of measures to address disadvantage within a specific community.

•

In one setting the project engaged with a Parent and Toddler group,
which operates as part of a national charity. As the parents remain
with the children for the session, this setting is not regulated by the
HSE but has a relationship with the HSE through the support of the
community worker for that area.

•

The final setting is a facility which has its origins in the adoption
service, and has evolved to provide childcare for single parent families.

Physical conditions
Eight of the settings operate in modern, renovated or purpose-built centres.
In three of those settings, the buildings were architect designed, with the HSE
taking a significant role in the development of two facilities as model physical
environments. The third purpose-built setting is affiliated to a national agency
supported by philanthropic funds.
The other four settings are housed in community centres or community
owned buildings which have been fitted out for childcare purpose. Two
settings were undergoing or planning building programmes, either developing
existing facilities or building on a new site, at the time of the BEAG pilot
project.
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Education, curriculum and programme structure
As outlined in Section 1.2, the 2002 and 2006 amendments to the 1991
Childcare Act acknowledged the inextricable links between the act of childcare
and education, affirming the centrality of this philosophy for Irish childcare
development for the first time. Each early childhood setting designs its own
curriculum in accordance with the curriculum framework (Aistear) and the
quality assurance programme (Síolta).
Early childhood settings participating in the BEAG pilot project avail of a broad
spectrum of influences in their curricular design. The High Scope methodology
is a predominant influence, but just two of the participating settings apply the
method rigorously. All of the settings use elements of High Scope, specifically
the timetable, room layout and some of the recommended materials,
interwoven with other methodologies such as Montessori and Steiner under
the more recent guidance of the Síolta and Aistear curriculum framework. The
centrality of creative play was espoused by all of the settings, while its
interpretation and application varied widely between settings.
Provision of early childhood care and education in Ireland ranges from
sessional to part-time to full-time as follows:
ο

Sessional - up to 3.5 hours

ο

Part-time - up to 5 hours

ο

Full-time - over 5 hours

All of the participating settings had different ratios of qualified workers to
unqualified or trainees. This report has already alluded to the changes that
have taken place in the childcare sector in more recent times. In the settings
attached to family resource centres and community development
programmes, there was a mix of older, vocational workers with younger
graduates, students or recently qualified childcare workers. Many of the more
senior workers have returned to formal education since the introduction of
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third level courses of study to achieve qualifications which combine with
their extensive practical experience, often gained in the establishment of
childcare facilities. In the case of those students who enter degree
programmes directly from school, their practical experience is gained as part
of their study programme. In a small number of settings the staff were almost
exclusively graduates of childcare training and degree programmes. All
settings responded to the programme in different but equally informative
ways. The curricular approach and philosophy of the settings was greatly
determined by these staff-related factors, in combination with the extent of
care being provided, whether full-time, part-time or sessional.
Culture, ethos and convention within early childhood settings
The twelve participating settings offered the opportunity for the BEAG project
to test the response to artistic encounters within a wide range of contexts. In
many settings there was evidence of a culture of apprehension as a response
to the rigours of the inspection process and the constant worry about
contravention of regulations. This obviously impacts on childcare workers’
capacity to work with external interventions.
While all settings were open to full participation in the BEAG project, arriving
at a common understanding of the scope of creative activities was a
significant learning point for the project. The nature of artistic encounters
delivered by three professional artists conflicted with the convention of
adherence to pre-planned activities in some settings. The culture of focussing
on the product or outcome of the 'activity', of having a drawing or product to
give to the parents at the end of each day as part of the reporting process,
was challenged by the introduction of new processes in the work of the artists
with the childcare workers and children. The inherent validity of the artistic
encounter was key to the experience being shared between the BEAG artists,
the childcare workers and the children. While the timescale of the pilot project
allowed for some awareness of the difference between process and product
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to be raised, some measures to further enhance the awareness raising
process are outlined in the final section of this report.

2.3 Integrated Arts Team
In this section the Integrated Arts Team approach is described and its
strengths and weaknesses considered. The outcomes of the Integrated Arts
Team approach are set out in relation to their impact on the experience for
the artists, childcare workers and children. The potential for extension of the
Integrated Arts Team approach, along with other models of delivery, is
outlined in the final section of this report.
The Emergence of the Integrated Arts Team
Three artists from different disciplines, music, visual arts and theatre, were
appointed to the BEAG team. Initially it had been envisaged that the artists
might work in settings individually or in pairs with their own art form leading
the activity. In training and development, the creative possibilities inherent in
a more integrated approach were revealed and the team worked together to
develop this approach. It emerged that the integrated approach had the
potential to provide a richer experience for all participants, reinforcing
learning for the artists in a uniquely supportive model. Early findings in
interviews with childcare workers indicated that the integrated arts team
approach provided an enhanced capacity for creative engagement with the
activity on the part of the childcare workers and the children.
How the Integrated Arts Team worked
• In training and development the artists' discussions led to the
emergence of an integrated arts team approach in which the individual
artists worked together as a unit, thereby facilitating a rich mixture of
arts practice
•

The childcare workers were introduced to this concept at the planning
meeting, where the potential for this approach to build capacity for
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participation, presentation and documentation was outlined
•

The three artists devised a set of activities and approaches that aimed
to integrate elements of music, visual arts and drama/theatre in a
seamless creative session

•

The participation of the childcare workers present at the session was
seen as an integral element of the process

•

Working as an integrated arts team allowed the three artists to assume
the individual roles of workshop leader, workshop supporter and
documentarian/observer, with roles being agreed in the planning
process. This enabled artists to develop their capacity to lead creative
activities in disciplines other than their own, as well as supporting the
delivery of sessions involving multi-disciplinary experience in an early
years setting

•

As the project progressed through the sequences, the artists began to
move fluidly between roles within sessions, leading, supporting and
documenting as a unit

•

Communication between the three artists reached a highly
sophisticated level as their familiarity with each other’s practice, with
the children and with the childcare workers grew

Observations, Advantages and Disadvantages
The Integrated Arts Team approach was a pivotal feature of the BEAG pilot
project. Its emergence presented a whole range of opportunities for all
participants within the project. For the artists the opportunity for collective
learning in a uniquely supportive unit was a considerable outcome of the
project. The artists learned from and with each other in the exploration of
new ways of working with materials and ideas across disciplines.
A significant legacy of the Integrated Arts Team approach is the depth of
learning that has taken place for the artists, which can now be confidently
shared amongst others, enhancing capacity for artists in the area.
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There were practical advantages to the model such as the teamwork ethos,
and the division of labour for design, co-ordination, and delivery of sessions.
In case of illness of a member of the team, sessions could still take place, as
members of the team found themselves growing in confidence in the delivery
of art forms other than their own disciplines.
Most significantly, the Integrated Arts Team approach assisted in breaking
down the barriers between artistic disciplines. The literature on early
childhood care and education acknowledges that children make no distinction
between artforms, combining drawing, storytelling, singing, movement,
making and other forms of creative practice. The Integrated Arts Team
approach allowed the artists to learn from children by emulating their intuitive
approach to creativity through creative play. Specifically in the BEAG pilot
project this informed the development by the artists of artistic encounters
that moved seamlessly between elements of music, drama and visual arts
within one session. This multi-artform approach combined with the aesthetic
sensibility developed through working with very small children has impacted
on the artists’ own practice, an outcome which is further explored in Section
Three.
The Integrated Arts Team approach facilitated the artists in challenging some
of their own inhibitions about experimenting with artistic disciplines other
than their own specialized practice. The three artists engaged in creative
exploration using approaches and techniques that could be described as
creative play. Their explorations gave rise to the development of new artistic
encounters as well as new ways of communicating and sharing work. The
Integrated Arts Team offered a form of collective apprenticeship for the
artists, in addition to the benefits for the participating children and childcare
workers.
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In some settings childcare workers were inclined to stand back and observe
the artists at work rather than participate in the activity. It is possible that this
was a response to the Integrated Arts Team approach where there were
more adults in the room than in a single artist delivery model. As the
engagement of childcare workers is key to the engagement of children in the
creative sessions, the instances where childcare workers were observational
or not inclined to participate were more challenging for the artists. As the
project progressed the artists learned to focus on the children rather than on
the reactions of childcare workers.
The documentation shows no clear indicators to suggest that the Integrated
Arts Team approach had any negative impact on the childcare workers
specifically. However, it is possible to speculate that those childcare workers
who held back from participating may have felt intimidated by a team of
artists entering their space or they may have felt that the three artists were
best placed to deliver the activity while their role was to support the children.
Childcare workers may feel more confident in supporting one individual artist
rather than a team. Any future development of the BEAG process would
provide an opportunity to address this question further. Measures to facilitate
the engagement of childcare workers are proposed in Section Four.
The ultimate aim of the BEAG project is to build a culture of creativity starting
with the youngest children as they attend early childhood settings. The
Integrated Arts Team approach of the pilot project facilitated this aim in a
number of ways.
The BEAG pilot project was successful in:
•

sharing a mix of disciplines

•

in facilitating group activities with multiple methods of engagement

•

in raising awareness of the open-ended potential of process-focussed
creative play.
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A crucial element of that culture-building is the childcare worker's role in the
delivery of care and education, and in the ethos and philosophy of the
individual childcare settings.
A continuation of BEAG can provide an opportunity to develop further
methods of engagement for childcare workers, for the managers of early
childhood settings and with childcare training courses towards the integration
of artistic creativity in the whole culture of early childhood care and
education.
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‘It is imagination which saves us all from the obvious and the banal,
from the ordinary aspects of life.
Imagination transforms facts into conjecture.’
Jerome Bruner
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The Artist Speaks

Many months ago when starting out on this project I had so many questions for our
mentoring team and of myself I hardly knew where to begin. I felt a very strong
sense that this was a great learning opportunity for me, and that it was an area of
work that had always resonated with me. This is something that I sensed in the
choosing and performing of my own material and then with the arrival of my own
children I had lots of opportunities to explore material and ideas, even though I
didn’t quite know how it would fit in to my working life at the time as a singer.
I suppose what I am saying is that I have always felt a kinship with arts for the
young awakened first through my previous association with Graffiti Theatre company
on work experience many years ago and reinforced through my time as an educator
in schools at both primary and secondary level and also as a performer.
The questions this project raised in me were of a practical nature
and a more personal and professional one. I had a meeting with my fellow artists
early on in the process and all we did was ask questions…
At this stage of the project many of these have been answered. As a performer I
know that with any new project there are many challenges to face. I always have
the reminder of a potential audience in the back of my mind... the thing that differed
this time is that our audience and participants would be discerning and brutally
honest in their judgement of our efforts… this was very daunting…
The brief development period allowed us to get to know each other and face the
challenge of working as a team…we needed to learn to trust each other and work
together effectively. During this time in the cocoon we developed many ideas with
the support of Emelie, Sile and Margaret.
Taking these ideas out into the world of crèches was where we learned how to
effectively work as a team and where we learned how to develop ideas in the most
effective way…The crèches proved to be our most valuable learning space with the
most discerning audiences .. it was the children who really showed us what worked.
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On completion of the first sequence we had developed a good sense of teamwork
and I had learned so much from my fellow artists..working as an integrated arts
team was so effective for the children, so supportive for each artist and so valuable
in terms of learning and also stretching oneself to meet the challenge of performing
in this new area…. I was dipping into dramatic and visual arts and found it all really
wonderful… in fact I often felt like I was like one of the children because so much of
it was new to me and this proved valuable from the point of view of judging the
success of any given activity..
As a musician it is a joy to me to go into any place where there are young children
and share music with them. It is truly beautiful to see them respond from the first
note….
As a singer I felt that I needed to upskill and accompany myself with an instrument
that was portable, easy to play and sounded good…. I decided on a ukulele… it is
now an integral part of the team and accompanies us on everything from our Beag
songs to improvised material to well known children’s songs. For me it was fantastic
to accompany myself in this way as I had never done it before and found it both
enjoyable and liberating. As a performer it opened many windows in my mind about
accompaniment and has definitely enhanced my listening ability and my
improvisational and accompaniment skills…
Improvisation… something I have always loved doing… here was the greatest
opportunity ever to explore this and really let go with ideas…working with the young
is the very best context in which to try out your wildest melodic ideas, your silliest
tunes, your nonsensical rhymes… what fun. Also the joy of working with a theatre
artist and a visual artist of the highest caliber taught me a lot about enjoying my
work and embracing my own skill and seeing it as it really is…
What is really incredible about this is that it has quite profoundly influenced my work
as a performer of concert material and totally freed me up in terms of my view of
performance and audiences…
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The time flew by and I feel like we have only scratched the surface in terms of our
own development in this area and with regard to all the experiences we would love
to share with the children…
It is easy to become totally consumed with this area of work… everything offered is
met with such an open honest curious engaging and joyous response … we went
into the crèches with the hope of creating a memorable and joyful experience for the
children and have come away with such memories in abundance for ourselves.
Fiona Kelleher – BEAG Music Artist
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Section Three: Discussion of Findings
In Section Three, the main findings emerging from the creative engagement
phase of the BEAG project are shared and explored. The framework for
exploration of the BEAG experience incorporates the BEAG Research
Objectives and the BEAG Guiding Principles, outlined in Section One and
reiterated here.

3.1 Framework for Exploration of Outcomes
3.1.1 BEAG Research Objectives and Guiding Principles
Practice
• To identify specific conditions, methods and attitudes (presentation,
vocal, etc) in undertaking art work with very small children in a range
of early childhood settings
•

To identify specific issues of practice arising during the project

Building capacity
• To investigate how to develop the capacity of artists in the Cork area
to engage in this field of practice
•

To develop the theoretical framework of each individual’s practice in
the area and to share that knowledge

•

To observe, record, analyse and reflect on examples of good early
years arts practice

Development
• To analyse the effectiveness of practices in both overall sessions and
individual structures
•

To observe if the arts-work in the project encourages imaginative play,
creativity, well-being, collaboration, communication, problem-solving
and inquiry

The Future
• To identify opportunities for and obstacles to the further development
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of an early years’ arts team in Cork
•

To assess the feasibility/desirability of continuing on from this pilot
project

Guiding Principles
BEAG is guided by three core principles:
•

The creative voice and experience of the children

•

The centrality of the aesthetic quality of artist-led work

•

The active engagement of the childcare worker

3.2 Practice
This section of the report deals with the Practice elements of the Research
Objectives. The implications for building capacity and development and the
future are dealt with in Section Four.
The observations provided in this section arise out of the creative
engagement phase of BEAG. Observations are taken from feedback obtained
throughout the project from the artists and the childcare workers engaged in
the project. Observations are illustrated with quotes which provide an insight
into the vast body of documentation and reflection material that has been
compiled during the BEAG project.
Note
Artist quotations are italicized in plum
Childcare worker quotations are italicized in dark blue
The identification of specific conditions, methods and attitudes for work with
very small children was a key theme in the observation and reflection process
for the BEAG team.
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The following observations are not exhaustive, but give an indication of the
depth of mutual learning that work with small children involves.
3.2.1 The engagement of the children
The portfolio responses of the artists record an almost universally engaged
response from the children. The artistic encounters were designed so that
children could come to and engage with them at the children’s own pace.
While the engagement of both child and childcare worker is acknowledged as
key to the success of early years arts engagement, the artists recorded their
discomfort when childcare workers were over-enthusiastic in encouraging or
pressing children to take part. As their experience grew they became more
comfortable with delayed, gradual or instant and active response on the part
of the children. The early findings of the Starcatchers action research team
(provided in presentation as part of Starcatchers Symposium in March 2011
prior to publication) provide descriptors14 which help to interpret children’s
engagement in arts experiences and these serve to confirm the findings of
the BEAG team in relation to the nature of children’s engagement.

’ We notice the importance of allowing children to just 'be' and participate or
not. This differs in each crèche. Some childcare workers are more forceful
about participation. We ask ourselves:
What the children should be doing'
What should we be doing?
What should the crèche workers be doing?’
‘I was really impressed at the way ye came in. Ye were very softly spoken,
going down to their level. They really warmed up to ye so fast.’
‘With the younger group (1 - 2.5 years) we are conscious that we have to go
slower and that sometimes visual stimulation and gesture is more effective
than verbal. We also recognise that this is nice to do… quiet, calm approach.
We show them the activity, then maybe they join in, in their own time.’
14

Descriptors: In the report of the Starcatchers Pilot Project (Susan Young and Niki Powers, 2008)
ascribed two original engagement signals of ‘absorbed’ and ‘interactive’ to describe engagement of
children. Early findings of the ongoing Starcatchers research team provide a set of 7 signals – ‘attuned’,
‘absorbed’, ‘mirroring’, ‘responsive’, ‘interactive’, ‘instigative’ and ‘experimental’ to interpret the nature
and quality of children’s engagement in arts experiences. See www.strath.ac.uk/humanities/education.
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‘You just did it and they copied and that’s great for that age group. You didn’t
say we’re going to have a puppet now, it was a surprise. We’d learn a lot
from that. Take the surprise out of it by always telling them what’s coming
next.’
‘We notice the great effect the disposition of the crèche workers has on
children's enjoyment of the activity. Any ambivalence on the part of the adults
has a very big influence on the children.’
3.2.2 Confidence
As artists of considerable experience and track record, the artists were initially
nervous that they would not match up to their own expectations in terms of
quality arts practice in this new context. As the creative engagement phase
commenced and sequences rolled out, their confidence in the activities they
had devised, their mode of delivery, their documentation processes and their
own reflective practice grew. In their feedback, comments became less fearful
and they noted that working as a team provided both inter-artist confidence
and enriched the arts practice they could achieve. They also recognised their
growing confidence in working with this age group and expressed their
delight in the children’s responses, engagement and creativity.
They also noted that, while they had comprehensively prepared each of four
initial creative sessions, they found their abilities to adapt, to improvise, to
enter in support of the ‘lead’ art form increased as their individual and
collective confidence grew.

‘We ask ourselves: ‘Should we cater to different venues and needs or should
we plough ahead and judge on the basis of the activity, about clearly defined
success, irrespective of crèche….?
‘We are becoming aware of time restraints. The more we do, the more we
want to do and to prepare. We are stretched for time.’
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3.2.3 Communication and Understanding
Management of expectations for the BEAG pilot project was a key element of
the BEAG pilot project. Clear communication of the potential of the BEAG
project, and what it could achieve for the development of arts practice within
their setting, emerged as a key challenge. The following example illustrates
how this key learning emerged and how it was applied through the sequential
process.
Firstly, the team learned to increase the level of contact with the settings in
advance of artist visits. In Sequence 2 the nature of advance phone calls was
amended to include an outline of what the session would entail and to
facilitate questions and enable preparation for the visit. In Sequence 3 emails
were sent detailing exactly what might be required for an activity, in tandem
with further phonecalls. In Sequences 4 and 5, further and more detailed
descriptions of the proposed session were circulated.
Two issues emerged in relation to communication and understanding:
Vocabulary and shared understanding
Even though advance meetings were held with all the participant childcare
workers, it became clear that the vocabularies of the BEAG team and
individual artists did not always translate across the disciplines. For example,
there were ongoing assumptions that ‘arts’ means ‘visual art’, despite the
sharing of information to describe the multi-disciplinary nature of the project.
Internal communications within early childhood settings
In some settings, preparatory emails and conversations were disseminated
and discussed with centre managers, but information was not passed to the
childcare workers who would be in the room with the artists and children.

‘We wonder occasionally about the readiness of the children? Is it better to
have them in a pre-prepared group or to come in and gather them ourselves?
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It can be a challenge for us in certain activities if they are unprepared. Again
this is down to clear communication.’
‘During Sequence 2, (Group Painting, Paper Play) we started to have pre
activity chat with staff to allow them space to judge it/allow the activity to get
messy,etc. This helped the childcare workers to judge their engagement and
to judge whether or not they were comfortable with the more openly creative
group activities.’
‘I suppose if we knew a bit more in advance whether you wanted us to pull
them back from the theatre or to leave them go or…we were very unsure of
whether we were to hold them back or give them free rein.’
This is a valuable learning outcome from the BEAG pilot project and in the
action learning context the team was in a position to address these issues as
they arose. The team found found that, in childcare settings where there was
greater openness to arts practice, confusion quickly dissipated regarding
terminology and communications. Both the team and the childcare workers
worked on the form and nature of communication to facilitate, respect and
honour each other’s needs. Clarity and exactitude of communication aligned
with awareness of and attunement to one another’s vocabulary is a key
learning point to be applied to future BEAG development.
3.2.4 Atmosphere
The BEAG team was alert to the atmosphere generated by the childcare
workers in individual settings, e.g., in Sequences 1 and 2 the childcare
workers in one particular setting appeared resistant and uncooperative during
BEAG sessions. However, by Sequence 4 the same setting and same workers
were helpful, engaged, enthusiastic and positive, and it was evident that
there had been an internal issue unrelated to the BEAG project. In this
situation, the added value of the inter-agency structure behind the project
was revealed, as the HSE Community Work Department was able to provide
valuable advice to the BEAG team in dealing with issues arising.
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The whole issue of atmosphere in an educational setting was discussed with
core members of the Graffiti team. With extensive experience of educational
theatre and drama in education contexts, Graffiti team members were able to
work with the artists to facilitate their understanding of the varied influences
that may be at work in any given context. For example, a visiting artist may
be walking into a staff row or internal tensions; the children may be too tired
or too excited, or the staff may simply be having a down day. Examples were
shared on how to deal with, change the atmosphere and better understand
the pressures that educators are under. This helped to balance the team’s
response, combined with the in-depth knowledge of the HSE’s Community
Work department staff.
Overall, the atmospheres in childcare settings were very positive and the
artists were encouraged to find techniques, modes of communication and
strategies to address and resolve any perceived issues.

‘We continue to worry about inviting crèche workers to participate - that
perhaps they are unsure as to whether or not to join in. We feel that once the
activity is underway we don't have the space to cater for them, making the
choice to focus on the children. We are conscious of them not being involved
in a small percentage of cases. How to address this?’
‘We were able to completely get in there with the kids, which was great, and
it was great for the kids to be able to see us getting into it.’
‘I thought that we’d be standing back and leaving ye do most of the work. If
the kids were getting out of hand, that we’d take the kids aside if they
weren’t playing or doing what ye wanted. That’s what we were told that
there’d be enough of ye there to let ye work away and have a free hand with
the kids.’
It became clear throughout the project that the artist team needed to
encourage active participation on the part of the childcare workers, to make
the invitation to participate explicit with each visit. By the end of the pilot
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project, childcare workers having completed five sequences had a much
deeper understanding of the project and of what was expected of them in the
process, and the feedback reflects this growing culture of engagement.
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‘Toddlers fill me with wonder. The contrast between their strength and their fragility
touches me. Their strength comes from their capacity to be there,
entirely available to the present time, with an endless curiosity.’
Charlotte Fallon
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Section Four: Conclusion, Achievement of Research
Aims and Proposals for Future Development
In this section the report gives the voice of conclusion to the host artists, a
voice which brings together the threads of the report, the value of the project
and a vision of the future. The Terms of Reference are re-visited and
commented on and proposals for a strategic development of early years arts
are made.

4.1 Conclusion: A Statement from Graffiti Theatre Company
The Artist Speaks

‘ . . . a chance to leave a trace on the child’s evolving imagination.’
Charlotte Fallon, Theatre de la Guimbarde, Belgium

Engaging with the BEAG Research Project has been an exciting, challenging
and, literally, delight-full project for all the team based in Graffiti. We have
engaged for many years with communities of committed practitioners in arts,
community, youth, children and research in various settings and
circumstances and approached this particular development with the same
rigour and enthusiasm that we apply to all projects. BEAG brought to us a
fresh community of enquiry between artists, children and childcare workers.
This enquiry framed by research questions and shaped by guiding principles
has allowed the development of a skillful, dedicated and accomplished team
of artists, a practical structure for serving the projects’ needs, a methodology
and an aesthetic which have the capacity to develop into the future.
Before the BEAG Project began we identified as our guiding principles the
three intertwined threads of the work: the creative experience of the children,
the aesthetic quality of artist-led work, the creative engagement of the
childcare worker. In the research we wished to identify: the absorption,
focus, engagement and delight of the children; the development of the artists’
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own practice by action, reflection and analysis; the development of a
productive and enriching relationship with the childcare workers which
allowed them the growth of their own creativity and their engagement with
the children’s creative play. We also needed to look at the practicalities of
managing this particular team and its relationships with its settings. As a
company committed to documenting and interrogating its work and with an
existing theoretical framework of analysis, we felt competent to undertake
both the research and the practical management.
The positive findings from the research exceeded our expectations. Analysis
of photos and videos indicated the absorption, focus and engagement of the
children and their exploratory delight in new aesthetic and sensory
experiences and this was corroborated by interviews with childcare staff and
the artists’ journals of practice. The development of the practice of the three
artists is evident not only from observation of the growing confidence and
daring they showed as the sequences developed but also from their
statements of response to the project. They all write eloquently of the
inspiration of the work and the children and of their initial surprise at the
depth of engagement children brought to the work. The statements clearly
acknowledge the generosity of response and the artistic inspiration the
children brought to them.
Growing confidence was also clear from both photo analysis and
commentaries by the childcare workers. Audio responses track the growth of
their comfort levels from - understandably - tentative to commitment to full
engagement with the activity. The growth in understanding of the potential
for their own practice in engaging with and advising the artists seemed in
many cases to trigger a reflection and analysis of their own practice and
methods. In a reciprocal way, the practice of the BEAG team artists,
management and advisors benefitted hugely from contact with childcare
workers and from engagement with different childcare settings, philosophies,
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methods and personnel.

The image of an interwoven skein of threads is very apposite: the success of
the project arising from the twists, turns and contacts of three threads, each
beautiful, combining and separating to create new and enriched
combinations.
And the future?
There now exists in the greater Cork area:
•

a team of artists who can deliver quality early years arts practice

•

a range of twelve childcare settings which have embraced and
contributed to the development of that practice and are ready to
engage and develop further

•

a desire on the part of many of the childcare workers to find
mechanisms to explore their own creativity in practice

•

a structural capacity both to manage what now exists and to
strategically plan its development

•

a strengthened organization due to the presence of an Integrated Arts
Team with a Project Manager for the duration of the project

•

a cultural strategy from Cork City Council which underpins the city’s
commitment to arts for the very early years

•

the imagination of the funders of this research project, the HSE, Cork
City and County Councils, all of whom see the cultural, aesthetic, social
and developmental value of early exposure to creativity

•

access to many local, national and international practitioners,
educationalists and researchers who have both advised and are
interested in where the project goes from here

There is a unique potential for the development of BEAG and we recommend
that the potential for its development be investigated.
‘I have so few seconds to capture a child’s attention. I will not waste the chance.’
Marina in The Winter Vaults by Anne Michaels.
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4.2 Achievement of Research Aims
•

BEAG will investigate the feasibility and sustainability of an early years arts
initiative in Cork through a range of research objectives
o The project is feasible and has been demonstrated to be effective
in practice. Its sustainability is dependent on BEAG acquiring
funding to sustain its quality of practice, to develop strategically,
expanding both the numbers of childcare settings involved and the
modes of artistic engagement.

•

BEAG is a pilot project, investigating potential development of a model for
early years arts delivery
o The model was workable. As the experience of all three parties
(children, childcare workers and artists) grew, the ways of working,
the practicalities and the communication skills grew. The project
specifically identifies clarity of communication and developing a
shared vocabulary between arts and childcare workers as an area
for further study. It also identifies a need within some childcare
workers for the development of their own creativity and this could
be acted upon within any strategic extension of the project.

•

BEAG will focus on children from birth to three years in a diverse range of
early childhood settings
o The focus on the under-threes was very clear and enabled the team
to focus, learn and observe that fine range of developmental
stages. Furthermore, the diversity of childcare settings chosen for
the team by the HSE partner allowed the team to experience, judge
and facilitate the arts experiences in widely varying settings. Again
the experience and its analysis by the team provides a valuable
resource of information on styles and modes of engagement, on
physical conditions which shape the work and on diverse
philosophies and practice of early childhood care.
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•

BEAG will actively engage with early childhood settings in Cork City and
County within the parameters of the pilot phase
o Twelve early childhood settings participated in the BEAG pilot
project, seven in Cork City and five in Cork County.

•

BEAG will demonstrate the potential for networking at local, national and
international levels within the early years arts sector
o The team has developed relationships with other arts
practitioners in Ireland, Scotland, Wales, Croatia and Italy. It has
also engaged with education/research supporters and created
interest in the outcomes of the project. It has also engaged with
web resources for practice in many different countries. There is
considerable interest in the project among the contacts already
established and there is great capacity to build on those interests
and exchanges of practice into the future.

•

BEAG will deliver capacity development in this area of work, including
artistic and creative exploration, skills development and structural growth
o This project has created a highly skilled, creative and committed
team. The practice-based nature of their development together
with the portfolio method of response and analysis has honed their
observational skills. Their creative journey has released within them
a desire to increase their practice within this field of work and the
team’s final brainstorming created many suggestions for future
development, suggestions which were feasible, would contribute to
a strategic and sustained development of the initiative and were
inspired by the creative passion for the work the project
engendered.

•

BEAG will operate within the budget and timeframe allocated to the pilot
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project
o BEAG has operated within the timeframe and budget.

4.3 Proposals for the Future
The core proposal of the BEAG report is that this successful model of interagency funding and support for early years arts should be continued and
developed under the aegis of key stakeholders.
This report acknowledges the benefits of the inter-agency approach for the
development agendas of the agencies involved, and recommends this model
for ongoing development of policy and strategy in different areas of arts and
children.
In its consideration of the strategic development of BEAG into the future, in
terms of:
(a) the number of children directly engaging with artist-led experiences
(b) the number of skilled artists for delivery and further exploration of
work in this area
(c) the engagement of creatively active childcare workers
(d) increasing the range of arts practices involved
(e) building a culture of creativity within early childhood care and
education
the BEAG Project team and its advisors offer the following proposals:
Proposal 1
To build in the greater Cork area a more extended team of artists with the
capacity to deliver, train and develop early years arts work. Envisaged, in
association with this, is a longer term aim to develop a panel of associated
artists who would be engaged for once-off or specialist strands of work
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Envisaged outcomes of a larger team
• The number of early childhood settings experiencing the work of
professional artists in their own settings would increase quite
substantially
•

A greater variety of modes of engagement is achieved

•

A greater flexibility in approach would be facilitated, enhancing the
range of options on offer

•

Developing capacity among new artists would expand the range of artforms available

•

Outreach hubs could be created in areas of the city and county either
on a once-off or on-going basis. For example, relationships with
partners in West Cork (West Cork Arts Centre) and An Ghaeltacht in
Cúil Aodha and Baile Mhúirne have already been established during the
pilot project and have expressed interest in principle

•

Induction of new artists and their training and development would be
made easier by their placements with the experienced artists

Proposal 2
To create a programme with various strands of engagement such as:
•

Sessional work as part of the already proven sequential pattern

•

Residential/Intensives within a shorter timeframe. For example, a fullweek in a single setting or one day a week over an extended period

Envisaged outcomes of the development of strands of work:
• A greater variety of modes of engagement is achieved
•

The capacity of the artists is extended by encouraging them to devise
and deliver particular projects in different timeframes

•

The children are exposed to a greater variety of arts practice

•

There is considerable potential for delivering specialist strands in
association with the creative childcare partner
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Proposal 3
To devise a programme of engagement with childcare personnel which
would:
•

Explore different ways of communicating to find common
understanding

•

Hold workshops exploring creativity as part of the preparation phase;

•

Designate a childcare worker within each setting who assumes a
creative/artistic role as well as a direct liaison with the team. The
proposed title for this role is ‘Creative Partner’

Envisaged outcomes of the programme of engagement:
• Belief is built among childcare workers in their own inherent creativity
and the confidence to express it
•

‘Ownership’ of the project is taken within the childcare settings and a
corresponding greater investment is achieved for the benefit of the
children

•

A greater clarity of engagement and a community of enquiry is created
between the artists and the childcare workers

Proposal 4
To build into the project the capacity for the development of further artistic
encounters. Within the pilot project, the team discovered various activities
with potential for development into performative as well as participatory arts,
and ideas for more public engagement and profiling of early arts were
discussed:
•

The development of a shadow-theatre piece

•

A music performance arising out of the Sound Kitchen sequence

•

Creating a ‘designated space’ for early years arts within Festivals - for
example, commissioning a work to be performed for babies and
parents at Choral, Jazz and other Cork-based Festivals

•

Investigating interactive installations

•

Exploring opportunities for pop-up exhibitions and events
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Envisaged outcomes of building the capacity for the development of further
artistic encounters
• The range and variety of arts encounters specifically for early years is
increased
•

The art involved in these encounters gains a more public profile and
recognition by a society which is largely unaware of the existence of
high-quality arts for this age

•

It increases the artists’ capacity in trying new forms of engagement in
their own art-form - and, indeed, in integrated arts

Proposal 5
To devise ways to encourage parents to participate in early arts encounters
with their children
•

There are no clear recommendations for this at present but it needs to
be recognised as of strategic importance in future developments and
the suggestions in 4 above and 6 below would go some way towards
opening up the conversation. As Beth Juncker15 says, ‘Communicating
art and culture is about infection, contagion. If we as adults are not
engaged, then children will not be.’

Proposal 6
To create an on-line resource for an extended BEAG programme which:
•

Includes filmed workshops, documented activities, reference links
could offer childcare workers and parents the possibility of distance
learning about shared activities

•

Creates the possibility of working remotely with children in outlying
area through live internet link-ups

Envisaged outcomes of developing on-line resource:
• BEAG activities and resources are extended to a wider community
•

Parental involvement could be enhanced

15

Children, Childhood, Children’s Culture – a presentation by Dr Beth Juncker at ASSITEJ of World
Congress 2011
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Proposal 7
To experimentally extend the project into the Naíonraí (Irish language preschools) embracing and celebrating the different languages of speech through
the different languages of the arts. This would:
•

Allow children who are being educated through Irish the capacity to
engage with the programme

•

Allow the artists to explore the influence of language on the arts
encounter.

Envisaged outcomes of the experimental extension of the project into
Naíonraí:
• A broader range of childcare settings is explored
•

The effect of language on the activities is observed

•

The effect of the specific circumstances of, for example, Gaeltacht
areas, are observed and analysed
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Creativity of all kinds is at the heart of the healthy development of a child.
It is a challenge to all of us to provide it.
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Section Five: Appendices
5.1 Bibliography
Policy, Theory and Practice

Web Resources
http://w w w.unesco.org/en/early-childhood
http://w w w.practice.ie
http://w w w.siolta.ie
http://earlyarts.co.uk
http://w w w.playbasedlearning.com.au
http://w w w.earlychildhoodaustralia.org
http://childcentralstation.tumblr.com
http://w w w.vsarts.org

(Start with the Arts Programme)

http://w w w.practice.ie
http://science-at-home.org
http://modernparentsmessykids.com/sculpture
http://thechocolatemuffintree.blogspot.com
http://picklebums.com
http://childhood101.com
http://theimaginationtree.com
http://atelierista-anna.blogspot.com
http://teachertomsblog.blogspot.com
http://w w w.scientificamerican.com/article.cfm?id=the-serious-need-for-play
http://w w w.scotland.gov.uk/Resource/Doc/257007/0076309.pdf
(Early Years Framework, Scotland)

http://www.creativityandcognition.com
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http://w w w.creativepartnerships.com
(Various articles and policy documents, most noticeably ‘Developing a Shared
Language of Learning and a Pedagogy of Relationship: A Centre-based Model of
Continuing Professional Development’. Keyte-Hartland, Reynish, Burton and
Watson
http://starcatchers.org.uk
http://smallsize.org
Facebook: Let the Children Play
The Centre for Arts Education
Children’s Rights Alliance
Published:
Drama and Traditional Story for the Early Years Nigel Toye and Francis
Prenderville Routledge Falmer London 2000
Loris Malaguzzi and the Reggio Emilia Experience Continuum Library of
Educational Thought Vol.23 Hall, Horgan, Ridgew ay, Murphy, Cunneen and
Cunningham Continuum Publishing London 2010
Rainbow’s Gold Acting Up Arts Consultancy Clionadh Noonan 2009
From Babble to Speech Acting Up Arts Consultancy Clionadh Noonan 2010
Small Size – A Space to Gro w ed. Jo Belloli Edizione Pendragon Bologna No
publication Date Given
A Practical Guide to Child Observation and Assessment 4th Edition Christine
Hobart, Jill Frankel Nelson Thomas UK 2009
Free to Learn: Introducing Steiner Waldorf Early Childhood Education Lynne
Oldfield Hawthorn Press UK 2001
Boys and Girls: Superheroes in the Doll Corner Vivian Gussin Paley University of
Chicago Press Chicago 1984
A Child’s World: The importance of Fantasy Play Vivian Gussin Paley University
of Chicago Press Chicago 2004
Start with the Arts: A National Programme for Very Special Arts Very Special
Arts Washington DC 1994
All our Futures:Creativity, Culture and Education (Report) National Advisory
Committee on Creativity and Cultural Education DfEE UK 1999
Practical EYFS Handbook Penny Tassoni Heinemann UK 2008
Developing the Arts: Arts Council Strategic Overvie w The Arts
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Council Ireland 2010
The Muppets make Puppets Cheryl Henson Workman Publishing New York 1994
Action Research in Ireland ed. McNiff, McNamara, Leonard September Books
Dorset and Dublin 2000
From Birth to Five Years:Children’s Developmental Progress 3rd Edition Mary D
Sheridan (Revised and updated by Ajay Sharma and Helen Cockerill Routledge
New York 2008
The Hundred Languages of Childen:The Reggio Emilia Approach – Advanced
Reflections eds. Edwards, Gandini, Forman 2nd Edition Ablex Publishing USA
1998
Theatre for the Early Years: Research in Performing Arts for Children from Birth to
Three ed.Wolfgang Schneider Peter Lang Frankfurt am Main 2009

5.2 Artists’ Biographies
Fiona Kelleher – Musician, Composer
Graduating from University College, Cork with a B.Mus., a postgraduate diploma in
Arts Administration, and a H. Dip. in Education Fiona Kelleher has spent many years
performing, presenting and sharing music in both formal and informal education
contexts. Teaching at every level from Primary School to Adult Education, conducting
workshops in conjunction with touring performances in voice and creative musicmaking, and developing her own style of composition, Fiona has built on her training
with a range of experience in the presentation of music to all age groups. From
Macroom Co. Cork, Fiona has enjoyed a successful career as a solo artist in
traditional music, as well as lead vocalist with one of Ireland’s top traditional bands
North Cregg for four years. “Summer at my Feet”, their critically acclaimed album
won Best Vocal/Instrumental Album of the Year 2003 with LiveIreland.com during
which time the band featured at leading international festivals such as Celtic
Connections Glasgow, Milwaukee Irish Fest, Orkney Folk Festival, St. Chartier Folk
Festival and Tonder Folk Festival Denmark.
During this time Fiona established herself as a central figure in the traditional song
community and is a highly regarded interpreter of both traditional and newly
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composed material in the genre, frequently performing live both on radio and
television shows with BBC and RTE and TG4.
Her successful career has seen her collaborate with artists such as Mel Mercier,
Micheál Ó Suilleabháin, Ger Wolfe, John Spillane and Niall Ó Callanáin among others.
Fiona’s critically acclaimed debut solo album My Love Lies, released in 2009, was
produced by Donald Shaw of Capercaillie and featured new interpretations of well
known traditional songs as well as songs by contemporary songwriters in the
traditional idiom such as John Spillane, Cyril Tawney and Bill Caddick.
Upcoming work includes a new collaborative project, Lullaby, funded by the Arts
Council Deis Scheme and by the arts offices of Cork City and County Councils. This
exciting new project brings Fiona as performer and composer together with Mary
Nunan, founder and former director of Daghdha Dance Company, and director of the
MA in Contemporary Dance at the Irish World Academy of Music and Dance, UL, in
the collaborative development of a new performance piece based on Fiona’s lullaby
compositions.
Working with BEAG is an organic development for Fiona, arising out of her own
developmental process which has led her to think about approaches to composition
and presentation for children, including a research project exploring Irish language
songs and lullabies from the Cúil Aodha tradition.

Inge Van Doorslaer – Visual Artist
Inge Van Doorslaer’s initial training was in Textile Design, graduating from NCAD in
1986, following which she spent a decade working largely in theatre-based design,
including some work for young people and children with Graffiti Theatre Company,
amongst others.
In 1999, she returned to study for a Masters in Fine Art Sculpture at Edinburgh
College of Art. Since graduating from college, Inge has endeavoured to work
primarily as an artist, continuing to develop her practice, gathering together new
skills and experience through further study, travel, exhibitions and projects.
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Her process has most often been concerned with an attentive gathering of
understanding of our everyday world, and a curiosity about the perception of the
ordinary.
It has led her in many different directions. The content of the work doesn't change
all that much, more so it stretches and adjusts to the different mediums she chooses
to explore.
The sample images provided are taken from the catalogue for Soundshapes, a
touring exhibition in 2002, in which she collaborated with a sound artist to create a
series of works inspired by the act of listening closely.
After an absence of six years devoted to family, Inge has recently returned to her
studio practice, and is currently re-evaluating her work and giving careful
consideration to how to proceed. BEAG is providing Inge with an opportunity to
collaborate with artists in a project that provides both artistic and professional
development possibilities.

George Hanover – Drama/Theatre Artist
George has been performing for many years but gave up the day job in 2005 to
become a full time actor. She has been a member of Cork’s own Snatch Comedy

Improv since their beginning almost ten years ago. Travelling nationwide on tour,
performing at festivals, theatres, private & corporate functions and playing to adult,
family and young audiences. She specialises in Improv and gives workshops to
children as young as five and adults as young as 80! George took some time out to
travel and was able to work and perform with a number of established Improv
companies throughout Australia and New Zealand. More recently she was invited to
France and Germany where she, as part of Snatch Comedy Improv, helped to set up
a project to deliver a week long integrated improvisation workshop through English
to a group of German and French students. This project is heading into its third year.
For the past five years she has been a tutor with the Gaiety School of Acting for the
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Young Gaiety and the Adult Intro course as well as the Page To Stage course. She
has co written and performed and toured Aesops’ Fabulous Foibles and Fables. A
childrens show which was commissioned for the Midsummer Festival with Theatre
Makers in ‘08. She has also directed two children’s shows for Chattyboo Productions,

The Legend of Fionn MacChuail and The Tales of CuChulainn.
George’s most recent performance has been Fewer Emergencies by Martin Crimp
during the Midsummer Festival at the Granary Theatre. She has worked with Graffiti
Theatre Company touring Closed Circuit. The Three Fat Women of Antibes
Lastserenade Theatre at the Kinsale Art Week, An Evening of Intrigue &

Mystery with Madame Chavelle Theatre Makers at Ballyvolane House, The Human
Voice by Jean Cocteau, a one woman show Tornado Theatre. Snow White and the
Seven Dwarfs as the Evil Stepmother and Sleeping Beauty as Lucinda the Wicked
Witch both at the Cork Opera House, The Good Sisters and The Sunbeam Girls at the
Stage Centre.
She was nominated for Best Actress at the Underground Film Festival for the award
winning film short, Heart.
Inspired by the Beag Project, George has set up The Xpressive Factory. An
integrated art and drama summer camp for children.
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